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I.     THE  NEW  SOCIAL  STUDIES  PROGRAM 

Rationale 

Alberta's  new  social  stiidics  curriculum  (Grades   I- 
XII)  is  premised  on  the  assumption  that  schools  must  help 
students  in  their  quest  for  a  defensible  system  of  values. 
Schools  have  long  been  concerned  with  the  attitudinal 
development  of  their  students;  hov/ever,  this  concern  has 
been  more  incidental   than  intentional,  more  implicit 
than  explicit,     tlow,  as  our  society  becomes  more  and  more 
pluralistic,  schools  must  assume  the  explicit  responsibil- 
ity of  cooperating  with  the  home,  the  church,  and  other 
social  agencies  in  helping  students  to  formulate  a  clear, 
consistent  system  of  values. 

Fvee  choice  In  keeping  with  the  basic  tenets  of  democracy  (and 

of  values  with  optimism  about  the  nature  of  man  and  the  efficacy  of 

to  live  by  democratic  ideals),  the  new  social  studies  invites  free 

and  open  inquiry  into  individual   and  social  values.     Such 
inquiry  will  serve  the  humanistic^  goals  of  education  by 
offering  students  experience  in   living  and  not  just  pr-ep- 
aration  for  living.      By  actively  confronting  value  issues, 
students  will   come  to  knov/  the  ideas  and  feelings   of 
themselves,  their  peers,  and  the  adult  generation;  they 
will   deal  not  only  with  the  "what  is"  but  also  with  the 
"what  ought  to  be"  and  will  have  the  opportunity  to  make 
this  world  a  more  desirable  place  in  which  to  live. 

Attending  To  Affective  And  Cognitive  Objectives^ 

A.        The.  ValLung  P^oczJi6 

Priority  on  Consistent  with  the  above  rationale,  the  objectives 

valuing  of  the  new  social  studies  place  high  priority  on   the  valuing 

process.     The  valuing  process  involves  three  basic  skills.' 


'Humanistic  education  strives   to  develoD  the  full  human  potential    of  each 
child.     It  is  not  inconsistent  vnth  the  application  of  thoistic  goals. 

^Please  note  that  the  objectives  vmich  fonc^/  are  expressed  in  behavioral 
terms.     They  inoicate  tne  processes   in  which  students  should  engage   and,  in  a 
general  way,  identify  the  substantive  content  to  whicn  studenus'    behavior  should 
relate.      In  other  words,   the  objectives   include  both  processes   and  content. 

'L.    Raths,   et  al..   Values  and  Teaching   (Columbus,  Ohio:     Charles 
E.   Merrill   &  Co.,   1966). 


UNWfR«ITY  LIBRARY 
UNWEftSHY  OF.  ALBERTS 


Aating  upon 
values 


Affective 
and 

oogni tive 
aspects  of 
valuing 


I 


Internal- 
izing a 
value  complex 


Students  in  the  Alberta  social  studies  should  demonstrate 
that  they  are: 

Choosing     -     1.  freely 

2.  from  alternatives 

3.  after  thoughtful   consideration  of  the 
consequences  of  each  alternative 

Prizing     -       4.   being  happy  with  the  choice 

5.  willing  to  affirm  the  choice  publicly 

Acting     -         6.   doing  something  with  the  choice 

7.   repeatedly,  in  some  pattern  of  life. 

Choosing,  prizing  and  acting  should  be  exercised  in  rela- 
tion to  value  issues  involving  the  dignity  of  man,  freedom, 
equality,  justice,  empathy,  loyalty  and  other  values. 

As  students  engage  in  the  valuing  process,  the  experience 
will   involve  both  emotional   reactions  and  intellectual  under- 
standings.    It  is  essential   to  distinguish  these  affective 
and  cognitive  capacities  and  to  direct  educational  effort 
along  both  dimensions.**  ^ 

B.       Ajjjjectcve  Ob jectcuei 

To  choose,  prize  and  act  consistently  and  effectively, 
students  should  demonstrate  that  they  are: 

-  Aware  of  values,  willing  to  take  notice  of  values, 
and  giving  controlled  or  selected  attention  to 
values 

-  Responding  to  values  with  openness,  willingness  and 
satisfaction 

-  Accepting  values,  preferring  values  and  committing 
themselves  to  values 

-  Conceptualizing  their  own  values  and  organizing  a 
value  system 

-  Becoming  characterized  by  a  value  or  value  complex.^ 

The  values  referred  to  above  should,  at  the  awareness 
and  response  levels,  include  a  wide  range  of  i individual   and 


■"Hichocl   Scriven,  "StJd;nt  Values  as  Edjcstional   Objectives"    (West 
Lafayette,    Ind.:     Social    Science  Lduca;ion   Lonsortiun,    11)66),  p. 16. 

*David  K.rat!iv;oh1 ,  ct   al.,  Ta^.-ononrj  of  Educational  Objectives:    Affective 
Domain   (Uc<i  York:     Uavid  McKuy   Co.,   Inc.,    1964). 


Value  issues 
as  content 


social  values.     Students  eventually  should  accept,  prefer, 
and  commit  themselves  to  certain  of  these  values,  while 
rejecting  others.     Finally,  they  should  conceptualize  their 
own  values,  organize  a  value  system,  and,  through  their 
actions,  become  characterized  by  a  particular  value  or 
value  complex. 

If  affective  objectives  are  to  be  attained,  curriculum 
content  must  focus  upon  value  issues  that  will  help  students 
to: 


1.  Clarify  their  own  feelings,  attitudes  and  values 

2.  Recognize  and  understand  the  value  positions  of 
others . 

Course  outlines  for  each  grade  identify  value  issues  de- 
signed to  serve  such  purposes. 


Cognitive 

skills 

summarized 


C.       CoQnitiyje.  Objzctivu 

The  choosing,  prizing  and  acting  phases  of  the 
valuing  process  require  that  each  student  develop  cognitive 
skills  that  will  enable  him  to  work  with  others  in  the 
solving  of  social  problems.     The  cognitive  skills  which 
are  exercised  in  problem  solving  are  varied  and  complex. 
These  skills  may  be  summarized  as  follows.^     Students 
should  be  able  to: 

-  Recall  and  recognize  data  which  are  pertinent  to 
social  problems 

-  Comprehend  pertinent  data  (This  skill  includes 
the  ability  to  translate,  interpret  and  extra- 
polate from  data. ) 

-  Analyze  pertinent  data  in  order  to  identify  elements, 
relationships  and  organizational  principles 

-  Evaluate  pertinent  data  in  terms  of  internal   and 
external  criteria 

-  Synthesize  pertinent  data  in  order  to  create  an 
original  communication  or  propose  a  plan  of  action 

-  Apply  pertinent  data  in  the  solving  of  social 
problems. 


r.cnjaniin   iJloom,   et  al.,  Tcu^cnomj  of  Educational  Objectivec:     Cognitive 
Domain  ((kn/  Yotk:     David  McKay  Co.,   Inc.,    liSe)   and  Ilorris  M.   Sanders, 
Claccroo-i  ^.^czticna:     i'hat  Kinds?   (New  York:     Harper  and  Row,   15G7).     Note   that 
skills  have  been   listed  in  an  order  more   closely  reser.bling  the  problem  solving 
process. 


Categories  of 

knowledge 

content 


Problem 
solving 
method 


The  "data"   referred  to  in  the  above  objectives  might 
be  drawn  from  everything  man  knows,  believes,  and  can  do  - 
both  formally  structured  knowledge  from  the  disciplines  and 
informally  structured  knowledge  from  ordinary  experience.^ 
Such  data  include: 

-  Knowledge  of  specific  terminology  and  facts 

-  Knowledge  of  ways  and  means  of  dealing  with  social 
problems 

-  Knov/ledge  of  concepts,  generalizations,  theories  and 
structures.® 

Knowledge  of  specific  terminology  and  facts  should 
serve  as  a  basis  for  dealing  with  social  problems  and  under- 
standing concepts,  generalizations,  theories  and  structures. 

Knowledge  of  ways  and  means  of  dealing  with  social 
problems  should  include  the  ability  to: 

1.  Identify  and  clarify  the  problem 

2.  Formulate  hypotheses 

3.  Collect  data 

4.  Classify  data 

5.  Analyze  data  and  evaluate  the  desirability  and 
feasibility  of  taking  action  on  the  problem 

6.  Propose  a  course  of  action  and  examine  the 
desirability  and  feasibility  of  taking  overt  group 
action  on  the  problem.^ 


'Mauri  tz  Johnson,  The  Trmslation  of  Curriculum  into  Instruction 
(Ithaca,  n.  Y.:     Cornell  University,  1968),  p.  2. 

•Bloom,  op.    cit.t   p.   62  ff. 

'Frank  A.   Sinon,   R'^constvuctivz  Avvroach  to  Problen-SolviKj  in  the  Social 
Studies   (Calgary:     The  University  of  Calgary,   1970).      The  Sirion  niocel   differs 
from  most  r;ethods  of  problem  solving  in  that  it  leads   to  "overt  group  action  on 
the  probleni". 


Digitized  by  the  Internet  Archive 

in  2012  with  funding  fronn 
University  of  Alberta  Libraries 


http://archive.org/details/socialstudies3000albe 
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The 
spiralling 

of 
concepts 


1.  Interpret  the  feelings  and  ideas  of  others 

2.  Respond  to  the  feelings  and  ideas  of  others  in 
a  manner  appropriate  to  the  occasion 

3.  Express  one's  own  feelings  and  ideas  to  others 

4.  Compromise  and  cooperate  with  others.^*' 

Knowledge  of  concepts,  generalizations,  theories  and 
structures  should  include  an  understanding  of  the  inter- 
action process: 

INTERACTION  is  a  key  concept  in  the  understanding  of 
social  problems.     History,  geography  and  the  social  sciences 
describe  in  part  man's  interaction  with  his  social   and 
physical  environment. 

1.  ENVIRONMENT  is,  itself,  an  important  concept  which 
can  be  defined  in  terms  of  Time,  Space,  Culture 
and  Systems* 

2.  Man's  interaction  with  his  environment  produces 
CAUSAL  RELATIONSHIPS,     In  order  to  understand 
causality,  one  needs  to  recognize  that  behavior 

is  affected  by  Goals,  Norms,  Technology,   and  Power, 

3.  Since  all  man's  interactions  involve  cause  and 
effect  relationships,  he  lives  in  a  state  of 
INTERDEPENDENCE.      Interdependence  may  take  the 
form  of  Cooperation  and/or  Conflict  and  may 
produce  Stability  and/or  Change, 

Each  of  the  terms  italicized  above  is  a  major  concept 
or  "big  idea"  worthy  of  study  in  the  social  studies. 
These  and  other  concepts  are  listed  as  a  means  of  under- 
standing the  value  issues  in  the  course  outline  for  each 
grade.     Many  concepts  are  listed  for  study  in  more  than 
one  grade  level   on  the  understanding  that  lower  grades 
will  attend  to  the  concept  in  a  specific,  concrete  and 
simple  manner.     Succeeding  grades  will   treat  each  concept 
in  greater  generality,  abstractness ,  and  complexity.  ^^     A 
graphic  representation  of  spiralling  concepts  is  shown  on 
page  6. 


••Florence  C.  Stratemeyer.  Harnden  L.    Forkner,  Margaret  G.  McKim,   and  associates, 
Dcvclapir.a  a  Cuvricul-jn  ^or  Mouim  Living   (.lew  York:     Bureau  of  Publications, 
Teachers  College,  Columbia  University,  1947). 

"Hilda  Taba,  lecchcrc'  Handbook  for  Elementary  Social  Studies   (Don  Mills, 
Ontario:     Addison-Wesley  Company,  1967),  Chapter  4. 
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12.  World 
Problems 

11.  World 
Problems 

10.  Canadian 
Problems 

9.  Western 
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Life 


Environment     < >    Causality 


Interdependence 


Complex 
General 
Abstract 
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Sinple 

Specific 

Concrete 


Values:     Dignity  of  Man.  Freedom,  Equality,  Loyalty, 
Justice,  Empathy,  etc. 


Planning  For  The  Attainment  Of  Multiple  Objectives 


The  preceding  statement  of  objectives  offers  only  a 
general  indication  of  the  processes  and  content  of  learning 
experiences   in  the  social  studies.     More  detailed  planning 
of  learning  experiences  is  the  responsibility  of  each 
teacher  and  class. 


Two-thirds 
time  on 
prescribed 
content 


A.      StAucXuAzd  Scope  And  Szqumce. 

Approximately  two-thirds  of  social  studies  class 
time  must  be 
and  concepts 
specified  by 
and  sequence 
and  students 
activities  and  content, 
are  indicated  below: 


spent  inquiring  into  themes,  value  issues 
which  fall  within  a  scope  and  sequence 
the  Department  of  Education.     This  scope 
is  very  general,  thus  permitting  teachers 
wide  latitude  in  the  selection  of  learning 
Topics  and  themes  for  each  grade 


Grade  I    -     Family  Life 

-  Analysis  of  family  living  through  case  studies 
of,  for  example,  a  contemporary  family,  a  family 
of  long  ago,  a  non-Western  family 

Grade  II     -     Neighbourhoods 

-  Analysis  of  interactions  which  occur  in,  for 
example,  the  local  neighbourhood,   rural  and  urban 
neighbourhoods,  pioneer  neighbourhoods,  neigh- 
bourhoods in  other  cultures 

Grade  III     -     Comparative  Cormnmities 

-  Analysis  of  community  life  in,  for  example,  a 
modern-day  Indian  and/or  Eskimo  conriunity,  a 
North-American  megalopolis,  a  village  in  Africa, 
Asia,  the  Pacific,  or  tropical  South  America 

Grade  IV    -    Alberta 


Historical,  economic,  sociological,  and/or 
geographic  analysis  of  Alberta's  people,  including 
comparison  and  contrast  with  other  world  areas 
that  nave  similar  historical,  geographic  and/or 
economic  bases,  for  example,  Australia,  Argentine, 
Russia,  Middle  East  oil  producers.  Western  U.S.A. 


Gva(^  V    -     Canada 

-  Sample  studies  to  analyze  historical   and/or 
contemporary  life  in  Canadian  regions.     Examples: 
Atlantic  fishing  port,  French-Canadian  mining  town 
or  farm  community,  St.   Lawrence  Seaway  port, 
Ontario  manufacturing  center,  Prairie  farm  or 

oil   town,  British  Columbia  fruit  or  forestry 
industry.  Western  distribution  center,  coastal 
city.  Northern  mining  town 

Grade  VI    -     Historical  Roots  Of  Man 

-  Anthropological   analysis  and  social  history  of  early 
civilizations  in,  for  example: 

1.  The  Mediterranean  area,  e.g.,  Egypt,  Greece,  Rome 

2.  The  Far  East,  e.g.,  India,  China 

3.  The  Americas,  e.g.,  Incas,  Mayans,  Aztecs,  North 
American  Indian 

4.  Africa,  e.g.,  Numidians  or  Nubians 

Grade  VII     -     Man^  Technology  And  Culture  In  Pre-Industrial 
Societies 

-  Conceptual  understanding  of  Man,  Technology  and 
Culture  through  case  studies  of  primitive,  pre- 
industrial  societies  to  be  selected  by  teachers  and 
students 

Grade  VIII     -     Man,  Technology  And  Culture  In  Afro-Asian 
Societies 

-  Depth  studies  of  societies  selected  from  Africa,  Asia 
(excluding  the  U.S.S.R.),  the  Middle  East  and  Pacific 
Islands 

Grade  IX     -     Man,  Technology  And  Culture  In  Western  Societies 

-  Depth  studies  of  societies  selected  from  the  Americas 
(excluding  Canada),  Europe,  all  of  U.S.S.R. , 
Australia  and  New  Zealand 

Grade  X     -     Canadian  Problems 

-  Historical,  economic,  sociological,  political  problems 
facing  Canada 


.-J,   ,M      , 


Grade  XI     -     World  Pi'oblems  And  Issues 

-  Tradition  vs.   Change 

-  Population  and  Production 
Grade  XII     -     World  Problems  And  Issues 

-  Political  and  Economic  Systems 

-  Conflict  and  Cooperation 


One- third 
time  un- 
structured 


Joint 
p lanning 


Distribution 
of  time 


Approximately  one-third  of  class  time  in  social 
studies  may  be  devoted  to  problems   that  are  of  current 
interest  to  students  and  teachers.     The  Department  of 
Education  does  not  intend  to  structure  the  use  of  this 
one- third  time.     Problems  which  meet  the  criteria  which 
follow  may  arise  as  extensions  of  the  main  themes  and 
value  issues  for  each  grade.     They  may  relate  to  problems 
of  individual  students,  the  school,  the  community,  or 
the  world,  and  may  concern   the  past,  the  present  and/or 
the  future.     A  given  problem  may  be  studied  by  the  whole 
class,  by  a  group,  or  by  individual  students. 

Students  and  teachers  may  jointly  plan  the  use  of 
the  one- third  time.     Generally  speaking^    the  teacher 
should  view   the   one-third  time  as   an  opportunity  for 
students   to  develop  independence  and  responsibility. 
The  amount  of  teacher  leadership  required  in  the  planning 
and  use  of  the  one- third  time  will   vary  according  to  the 
ability,  experience,  and  maturity  of  the  class.     The 
teacher's  influence  should  be  exerted  in  a  manner  and 
to  a  degree  consistent  with  this  objective. 

The  one-third  time  may  be  distributed  over  the 
school  year  (or  semester)   in  any  way  that  students  and 
teachers  see  fit.     Three  of  the  many  possible  alternatives 
are: 

1.  One  time  block,  accounting  for  one- third  of  total 
class   time,  taken  at  any  point  during  the  year 

2.  Two-  or  three-week  "units"  of  time,  accounting 
for  one-third  of  total   class  time,  taken  at 
various  points  during  the  year 

3.  Propitious  occasions,  accounting  for  one-third 
of  total   class   time,   taken  at  opportune  times 
during  the  year. 


10 


C.       QfuXdJiia.  ?on.  SeZzcting  LzoArUng  ExpeAizncz^ 

In  selecting  the  processes  and  content  for  day-to-day 
experiences  in  the  social  studies  curriculum  -  whether  for 
the  two- thirds  time  broadly  structured  by  the  Department  of 
Education  or  for  the  one-third  time  devoted  to  problems 
of  current  interest  -  teachers  and  students  should  attend  to 
the  follov/ing  criteria: 


Futurity 


f 


Re  levance 
Materials 
Overlap 


1.  Does  the  experience  have  futurity?     That  is,  can  it 
contribute  to  the  attainment  of  affective  and 
cognitive  objectives?     Does  it  involve  a  pertinent 
value  issue?     Can  it  contribute  to  the  development 
of  social  and/or  inquiry  skills?     Does  it  provide 
for  grov/th  in  students'^understanding  of  concepts! 
Does  the  experience  fit  as  part  of  a  sequence  which 
will   lead  to  a  pride  in  Canada  tempered  with  a 
world  view  and  an  understanding  of  significant 
social  problems! 

2.  Is  the  experience  relevant  to  the  needs  and  interests 
of  students? 

3.  Are  data  and  materials  available  and/or  can  students 
gain  experience  through  gathering  primary  data? 

4.  Does  the  experience  avoid  the  disadvantageous 
overlap  and  repetition  of  experiences  in  earlier  or 
later  grades? 
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Massialas,  Byron  G.,  and  Jack  Zevin.     Creative  Encounters  In  The  Classroom  - 
Teaching  and  Learning  Through  Discovery.     New  York:     John  Wiley  &  Sons, 
Inc.,  1967. 

Morrissett,   Irving    (ed.).     Concepts  and  Structure  in  the  New  Social  Science 
Curricula.     New  York:     Holt,  Rinehart  &  Winston,  Inc.,  1967. 

National   Council   for  the  Social  Studies.     Social  Studies  for  Young  Adolescents: 
Programs  for  Grades   7,   8,   a}\d  9.     Third  edition.     Washington,  D.C: 
National   Council  for  the  Social  Studies,  1967. 

Oliver,   Donald  W. ,  and  James  P.   Shaver.     Teaching  Public  Issues  In  The  High 
School.     Boston:     Houghton  Mifflin  Company,   1966. 

Raths  ,   Louis   E.      Values  and  Teaching:     Working  with   Values  in  the  Classroom^ 
Columbus,  Ohio:     Charles  E.  Merrill   Publishing  Company,   1966. 
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Sanders,   [Jorris,  M.  Classroom  Questions:     What  Kinds?   Scranton,  Pa.:     Harper  & 
Rov^  Publishers,  Inc.,   1966, 

Selakovich,   Daniel.     Problems  in  Secondary  Social  Studies,      Englev.'Ood  Cliffs, 
N.J.:     Prentice-Hall,  Inc.,   1965. 

Shaftel,   Fannie   R.     Role  Playing  for  Social  Values:     Decision-Making  in  the 
Social  Studies,     Englev;ood  Cliffs,  N.J.:     Prentice-Hall,  Inc.,  1967. 

Simon,   F,     A  Reconstructive  Approach  to  Problem  Solving  in  the  Social  Studies, 
Calgary:     The  University  of  Calgary,  1970. 

Taba,  Hilda.     Teachers'  Handbook  for  Elementary  Social  Studies,      Don  Mills, 
Ontario:     Addi son-Wesley  (Canada)  Ltd.,  1967. 


13. 

TENTATIVE  OUTLINE  FOR  SOCIAL  STUDIES  30 

Preamble 

The  followinr  outline  is  intended  to  serve  pilot  teachers  during  the 
1970/71  school  term. 

The  Social  Studies  30  course  includes  the  follov;ing  tv;o  units  which 
are  structured  by  the  Department  of  Education  and  allow  one-third  time 
for  the  study  of  problens  that  are  of  current  interest  to  students  and 
teachers.  The  two  structured  units  and  the  problems  of  current  interest 
may  be  taken  in  any  time  sequence  which  the  teacher  deems  suitable. 


UNIT  I 
POLITICAL  AND  ECONOMIC  SYSTEMS 

I.  Economic  Systems  ((general) 

A.  Basic  Problem  of  Scarcity 

B.  Answers  to  Basic  Questions: 

i)     IVhat? 
ii)    How? 
iii)   For  iVTiom? 

C.  Systems  Change 

II.  Economic  Models  (economic  system  in  its  basic  form  showing  relationship 
between  elements) 

A.   Market 

D .  Command 

C.  Traditional 

D.  Value  Positions  Associated  with  each  System: 

i)     Chief  Value  Issue  - 

V/hat  sort  of  economic  system  is  best? 

(a)  Associated  Value  Issues  - 

Value  Issue      1.   Should  an  economic  system  emphasize  individual 

freedom  or  group  security? 

a.   Suggested  Value  Questions  -- 

-  Should  economic  systems  tolerate  extremes 
of  wealth  and  poverty? 

-  Should  an  economic  system  encourage  individual 
initiative? 


Should  an  economic  system  emphasize  competition? 


14. 


Value  Issue      2.   Should  an  economic  systera  emphasize  individual 

freedom  or  economic  efficiency? 

a.   Suggested  Value  Questions  -- 

-  Is  supply  and  demand  the  most  efficient  \\fay  of 
apportioning  resources? 

-  Should  the  state  have  the  right  to  expropriate 
private  property? 

-  Should  an  individual's  occupation  be  chosen  or 
or  assigned? 

Value  Issue      3.   Should  an  economic  system  stress  growth  or  security? 

a.   Suggested  Value  Questions  -- 

-  Should  technological  change  be  allov;ed  to 
endanger  the  stability  of  existing  society? 

-  Should  man  always  attempt  v;hat  is  technologically 
possible? 

-  Should  man  use  resources  now  if  future  shortages 
are  predictable? 


III.  Political  Systems  (general) 

A.   Miy  Do  Political  Systems  Exist? 

D.   Problems  Faced  by  Political  Systems: 

i)  Leadership  -  Selection  and  Control 

ii)  Responding  to  Demands 

iii)  Decision-making  Process  Involved 

iv)  Institutions 

v)  Application  of  Decisions 

vi)  Role  of  the  Citizen 

vii)  Processes  of  Continuation  of  Change 


IV.  Political  Models 

A.  Totalitarian  Polity 

D.  Democratic  Polity 

C.  Traditional  Polity 

D.  Value  Positions  Associated  V/ith  Each  System: 

i)     Chief  Value  Issue  - 

U^at  sort  of  political  system  is  best? 

(a)   Associated  Value  Issues  - 

Value  Issue      1.   Vlho   should  rule?   (V/here  should  political  power 

lie?) 


15. 

a.   Suppostcd  Value  Questions  -- 

-  Hov  should  loadershir  change? 

-  I'jliat  qualities  should  a  leader  possess? 

~  F/}io  is  the  best  citizen? 

Vclue  Issue      2.   Should  a  political  systen  emphasize  individua.1 

freedom  or  j^roup  v/elfare? 

a.   Sug.P'estcd  Value  Questions  -- 

Should  man  have  inalienable  rights? 

Should  society  have  the  power  to  force  an 
individual  to  act  arainst  his  ov.'n  conscience? 

Value  Issue      5.    Should  a  political  system  stress  change  or  stability? 

a.   Su5T,posted  Value  Questions  -- 

Can  a  society  preserve  its  values  in  the  face 
of  changing  conditions? 

-  Hovv  should  conflict  be  resolved? 

V.   Anal}'tical  Case  Studies 

A,    Suggestion  for  the  Examination  of  Case  Studies: 

1)     The  purpose  of  case  studies  is  to  apply  the  concepts 
developed  in  the  previous  sections  of  the  unit. 

ii)    V.lierever  possible,  students  should  be  expected  to  make  value 
judgements  about  ideas  developed  in  the  case  studies. 

iii)   Students  should  identify  the  various  adaptations  of  theory 
to  actual  situations. 

iv)    Establish  a  system  for  evaluating  the  various  features  of 
economic  and  political  systems  in  the  case  studies. 
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UK  IT  II 
CONFLICT  AND  COOPERATION 

International  Conflict 

A.    Basic  reasons  for  international  tension/conflict 


1. 

Ideological 

2. 

Economic 

3. 

Political 

4. 

Cultural 

5. 

Religious 

B.  The  Nature  of  "Jar  in  the  20th.  Century 

1 .  Kinds  of  war 

2.  Technology  in  war 

3.  Attitudes  toward  war 

4.  Termination  of  war 

C.  Effects  of  War 

1.  Political 

2.  Economic 

3.  Cultural 

D.  Case  studies  of  a  variety  of  wars  which  have  occurred  in  the 
20th.  Century  to  illustrate  the  ideas  examined  in  the  preceding 
sections  of  the  unit. 

E.  Value  positions  associated  v.'ith  international  conflict 

-*■  •   Chief  Value  Issue 

Is  war  a  legitimate  means  of  settling  disputes  among  nations? 

2 .   Suggested  Value  Questions 

a.  Should  nations  arm? 

b.  Should  an  individual  be  required  to  fight  in  a  war  in 
which  his  nation  is  participating? 

c.  Should  a  nation-state  use  its  most  potent  weapons  in 
a  v/ar? 

d.  Should  tlie  responsibility  for  v;ar  be  determined  and 
punishment  imposed? 

II.   International  Co-operation 

A.    Basic  reasons  for  international  co-operation 

1.  Economic 

2.  Political 

3.  Cultural 
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Nature  of  international  co-operation  in  the  20th.  Century 

1.  Kinds  of  co-operation 

2.  Effect  of  technology  on  co-operation 

3.  Attitudes  towards  co-operation 

Results  of  international  co-operation  in  the  20th.  Century 

1 .  Human  We 1 fare 

2.  Security 

Case  studies  of  a  variety  of  examples  of  international  co-operation 
in  the  20th.  Century  to  illustrate  the  ideas  examined  in  the 
preceding  sections  of  the  unit. 

Valu^  positions  associated  with  international  co-operation 

1 .  Chief  Value  Issue 

Are  supranational  bodies  the  answer  to  international  conflict? 

2.  Suggested  Value  Questions 

a.  Should  man's  loyalty  oe   to  the  state  or  to  the  world? 

b.  Should  nations  be  sovereign? 


MATERIALS 

One  of  the  major  purposes  of  'piloting"  the  Social  Studies  30  course 
is  to  identify  appropriate  materials.  Tlie  following  references  are  not 
listed  in  order  of  preference.   Asterisks  (*)  are  used  to  indicate  those 
materials  which  appear  to  be  particularly  promising. 

TEACHERS  SHOULD  FEEL  FREE  TO  IDENTIFY  AND  USE  MATERIALS  ADDITIONAL 
TO  THOS  LISTED  BELOW. 

IT  IS  PROBABLY  INADVISABLE  TO  PURCHASE  COMPLETE  CLASS  SETS  OF  MATERIALS 
FOR  PILOT  CLASSES. 


Print  Materials  -  Political  and  Economic  Systems 


TITLE  AUTHOR  PUBLISHER  DATE       PRICE 

CONTEMPORARY  CANi\DA  T.E.Reid  Holt,  Rinehart  ^  $5.10 

READINGS  IN  Winston  of  Canada  Ltd., 

ECONOMICS  Toronto. 

Comments:  Useful  in  illustrating  the  Canadian 

Economic  System  particularly  in  relationship 
to  private  enterprise  and  socialism.  Valuable 
in  that  it  illustrates  problems  of  a  capitalist 
society. 


TI_TLB 

INSIDE  WORLD 
POLITICS 


PUBLISHER 

i'^acmillan  Co, 
Ltd. ,   Tor on t. 


DATE 


of  Canada,  1969 


PRICE 


$4.95 


Comments:   V'ell  suited  to  portray  basic  concepts  of  course. 
Mote  that  this  book  is  of  value  to  both  units: 
Political  and  Economic  Systema  and  International 
Conflict  and  Co-ODoration.   Consists  of  many  short 
v.'ell  illustrated  readings.   Inquiry  oriented. 
Good  balance  including  Canadian  content. 


POLITICAL  /a^D 
ECONOMIC  SYSTEMS 


Povvrie 


J.iM.Dent  q  Sons 
(Canada)  Ltd.  , 
Don  Mills,  Ont. 


Comments:  The  theories  as  illustrated  by  the  m.odels 

are  easy  to  understand  but  the  illustrative  case 
studies  are  not  particularly  suitable. 


TODAY'S  ISMS 


Ebenstein  Prentice-Hall  of  Canada,  1967 

Ltd.,  Scarborough,  Ont. 

Comjnents :   Useful  for  individual  research  by  students 
terminology  and  vocabulary  are  appropriate, 


$5.00 


READINGS  IN  WORLD 
POLITICS 


Goldwin 


Oxford  University 
Press,  Don  Mills,  Ont. 


1970 


$4.35 


Comments:   A  collection  of  various  points  of  view  meant 

to  allow  for  student  com;'^arison.  Good  range  of 
readings,  although  som.e  arc  long.  Vocabulary  is 
variated;  from  easy  to  not  too  easy. 


CAPITALISM,         Lovenstein, 
COMMUNISM,  SOCIALISM 


Scott  Foresman. 
( C  an  ad  i  an  Agent: 
V/. J. Gage  Ltd.  , 
Scarborough .  Ont . ) 


1962 


$1.75 


Comments:   A  relatively  simple  discussion  on  the  idealogies  in 
the  title  -  useful  for  even  slower  students. 


INTEP^rmTIONAL       Calderwood 
ECONOMIC  PROBLEMS 


Scott  Foresman. 


1961 


$1.55 


Comments:   Simplified  treatment  of  the  major  problems 
of  international  trade. 


19. 


TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE 


TOTALITARIANISM. 
NEV/  PERSPECTIVES 


Ebcnstein  Holt,  Rinehart  d,  ^ 

'/Vinston  of  Canada 
Ltd. ,  Toronto. 

Comments:  A  rather  hurried  description  of  totalitarianism. 
Valuable  in  introducing  concepts. 


;i.50 


THE  DICTATORS 


Archer 


Bantam  Books  of  Canada   1967 


7H 


Comments :   Biographical  starting  point  in  the  studying  of 
dictators  (18)  and  policies. 


ECONOMIC 
ORGAfnZATION 


Massialas  Rand  McNally  (Canadian   1969 

Agent .  V! .  J  .Gage  Ltd .  , 
Scarborough ,  Ont . ) 

Comments:  A  selection  of  readings  illustrating  economic 
concepts . 


$1.40 


POLITICAL  SYSTEMS   Massialas 


Comment: 


Rand  McNally. 


1969 


Material  is  provided  in  the  form  of  readings 
to  develop  skills  in  analyzing  different 
political  systems.   Teacher's  manual  is 
separate  and  necessary.   Recommended  as 
secondary  reference. 


$1.40 


THE  U.S.S.R. 
COMMUNISM 


Rieben  ft  Nelson 


W.J.Gage  Ltd.  , 
Scarborough, Ont 


1964 


Comments:  A  collection  of  readings  dealing 

with  pre-  and  post-  revolutionary  Russia. 
Recommended  as  a  secondary  reference. 


$3.50 


READINGS  IN 
CANADIAN  CIVICS, 


Ferris  et  al 


The  Ryerson  Press, 
Toronto . 


1968 


$3.50 


Comments:  Collection  of  readings  dealing  with  the 

historical  development  of  our  system  of  government, 
the  functioning  of  the  parliamentary  system,   local 
government,  the  judiciary,  and  the  financing  of 
government.  Recommended  as  a  secondary  text. 
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TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE 


THE  riAKING  OF 
ECONOMIC  SOCIETY 


Heilbroner  Prentice  Hall  of  Canada,  1968 

Scarborough ,  Ont . 

Conments :  A  good  survey  on  economic  development  with 
emphasis  on  economic  systems.   Useful  as  a 
teacher  reference  and  for  advanced  students. 


$4.35 


ECONOMICS 


Spadaro  The  Bruce  Publishing  Co.  1969 

(Canadian  Agent:  Ryerson 
Press,  Toronto. 

Comments:  Contains  explanations  of  economic 

systems  -  demand  and  supply,  pricing 
factors.  Good  for  basic  economic  concepts 


$2.85 


UNDERSTANDING 
ECONOMIC  GROV.TH 


Daugherty.  Scott,  Foresman.         1961 

(17. J. Gage  Ltd.,  Scarborough.) 

Comments:  A  survey  of  factors  on  economic  growth 
from  an  historical  point  of  view. 
Recommended  as  a  secondary  reference. 


IDEOLOGIES  IN 
WORLD  AFFAIRS 


Gyorgy 


Ginn  §  Co, 
Toronto. 


1967 


$3.50 


Comments:  Recommended  for  Teacher  reference. 


THE  UNDERDEVELOPED 
COUNTRY 


J.K.Galbraith, 


C.B.C, 


1965 


Comments:  Fi^'e  radio  broadcasts  given  by 

Galbraith  in  1965  in  the  Massey  Lecture 
series. 
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Teachers'  References  -  Political  ^  Economic  Systems 

TITLE  AUTHOR  PUBLISHER  DATE 


PRICE 


COMPARATIVE 

ECONOMIC 

SYSTEMS 


Coleman 


Holt,  Rinehart  5 
Winston. 


1968 


Comments:  Well  suited  to  concept  of  the  course 

but  heavily  v;eighted  in  favor  of  U.S.A. 


$3.92 


COMPARATIVE 

POLITICAL 

SYSTEMS 


Schultz 


Comments : 


Holt ,  Rinehart  f^ 
V/inston. 


1967 


Well  suited  to  concept  of  the  course 
but  heavily  weighted  in  favor  of  U.S.A. 


$3.92 


IDEOLOGIES  IN 
WORLD  AFFAIRS 


Gibson  Houghton  Mifflin  (Canadian  1967 

Agent:  Thos .  Nelson  ^  Sons, 
(Canada)  Ltd.,  Don  Mills. 

Comments :   Deals  with  the  impact  of  ideologies 
in  individuals  and  states.   Includes 
all  the  'isms ' . 


MODERN 

ECONOMIC 

PROBLEMS 


Dowd  D.C. Heath,  Canada, 

Toronto . 1 ,  Ont . 

Comments:   An  analysis  of  the  American 
economic  system. 


1965 


POLITICS 
IN 

TRANSITIONAL 
SOCIETIES 


Kebschull 


Applet on- Century-Crofts 
(Canadian  agent: 
Bums  ^  MacEachem  Ltd. 
61,  Railside  Road, 
Don  Mills,  Ontario. 


1968 


$4.95 


Comments:  Complete  analysis  of  change  in 
Asis,  Africa  §  Latin  America. 
Highly  recommened  as  a  teacher's 
reference . 


Print  Materials  -  Conflict  ^  Co-operation 


VIEWPOINTS  IN  WORLD  Bernard  Feder 
HISTORY 

What  were  the  Causes  of  W.W.I. 


W.J.Gage  Ltd. , 
Scarborough ,  Ont 


The  Rise  of  the  Nazi  Horror:  Who  Was  Responsible? 

The  Nuclear  Arsenals:  Security  or  Suicide? 

The  Arab-Israeli  Conflict:  Whose  Fault? 

The  United  Nations:  Man's  Best  Hope  for  Peace? 


55<^/ 
booklet 


Comments:  A  series  of  booklets  each  dealing  with  a  specific  topic. 
The  material  is  presented  in  such  a  way  as  to  get  the 
student  to  draw  his  o\\m  conclusions.  Generally  speaking, 
the  material  is  very  stimulating. 
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TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE 


INSIDE  WORLD 
POLITICS 


Rc^C'T'^  Q  ';lark 


f^acMillan  of  Canada. 


Comments:   The  book  is  a  collection  of  readings  dealing 

v.'ith  contemporary  nroblcms.  The  material  is  very 
stimulating  and  easily  adaptable  to  both  units  in 
the  Social  Studies  30  program . 


RECENT  HISTORY 
ATLAS 


'art in  Gilbert 


The  Ryerson  Press, 
299,  Queen  Street  VJ. 
Toronto. 


$2.95 


Comments:   This  is  a  collection  of  mans  designed  to  shov; 
the  historical  development  of  the  last  hundred 
years.  The  quality  of  the  maps  is  excellent  and 
makes  duplication  ver>  feasible. 


WOODRO';'/  IVILSON  ;\ND  S.E.Aberg 

THE  LEAGUE  OF 

NATIONS 

Comments : 


Scholastic  uook  Services 


/ai  examination  of  the  founding  of  the  League 
of  Nations.   Source  materials,  documents,  and 
readings  have  been  organized  in  order  to 
stimulate  the  student's  curiosity  and  thinking. 


;i.oo 


APPEASEMENT  IN 
THE  1930 's 


R.W.Gillette 


Scholastic  Book  Services 


$1.00 


Comments :  An  examination  of  the  critical  events  of  the 

1930's  which  led  to  w.taMI.   The  style  used  is 
similar  to  the  one  used  in  the  book  by  Aberg  dealing 
with  the  League  of  Nations.   There  are  special 
teachers'  editions  for  both  of  these  books 
published  by  Scholastic  Book  Services. 


WINDS  OF  CHATJGE 


Pearl  ^  Schaffter 


The  Ryerson  Press, 
Toronto. 


1961 


.'^3.25 


CONFLICT  § 
CO-OPERATION 


Comments:   Presently  recommended  for  Social  Studies  36, 


Camps ie, 


J.  M.  Dent  ^   Sons, 
Don  Mills,  Ont. 


1967 


Comments:   Present  text  in  Social  Studies  30, 


$1.95 


THE  ATOMIC 
BOMB 


Paul  Baker  Holt,  Rinehart  Q  V/inston. 

Comments:  The  booklet  presents  material  examining 
the  motives  behind  the  use  of  the 
atomic  bomb  on  Hiroshima  and  the  controversy 
which  developed  after  its  use. 


$2.50 


23, 


TITLE 


AUTHOR 


PUBLISHER 


DATE 


PRICE 


HITLER  5  NAZI 
GERMANY 


Robert  Waite 


Holt,  Rinehart  5  Winst  n 
of  Canada  Ltd.,  Toronto. 


Comments:   The  booklet  is  a  collection  of  readings 

dealing  with  Hitler  himself  and  explaining 
his  rise  to  power  and  what  he  did  once 
in  power. 


$2.50 


PUBLIC  ISSUES 
SERIES 


American  Education 
Publications 


30<f/ 
booklet  for 
10  or  more 


Comments:   This  is  a  series  dealing  primarily  with 

problems  pertaining  to  the  U.S.   However, 

there  are  three  booklets,  Nazi  Germany,  Communist 

China,  and  20th.  Century  Russia  which  would  be 

applicable  to  both  units  in  the  Social  Studies  30 

course.   The  material  is  presented  in  the  form 

of  readings  designed  to  stimulate  some  thought  and 

discussion. 


A  SOURCEBOOK  OF 
MODERN  HISTORY 


Sheffe  and  Fisher 


McGraw-Hill  of  Canada  Ltd. 
Scarborough ,  Ont . 


Comments:  A  collection  of  original  source  materials 
beginning  in  1600,  but  concentrating 
mainly  on  18th.  and  19th.  Century  developments 
Designed  to  encourage  the  student  to  read, 
reflect,  and  discuss. 


HITLER  ^ 
MUSSOLINI. 


Richard  Musman 


Clark,  Irwin  §  Co. , 
Toronto  ^  Vancouver, 


s^l.50 


Comments:  An  examination  of  the  lives  of  these  two 

individuals  and  what  they  did  for  and  to  their 
countries.  The  material  is  presented  in  a  style 
which  is  readable  for  the  average  and  below 
average  student . 


THE  FIRST  WORLD 
WAR 


Richard  Musman 


Clarke,  Irwin  ^  Co., 
Toronto  ^  Vancouver, 


$1.50 


Comments:   One  of  a  series  of  books  dealing  with  events 

in  the  20th.  Century.   The  material  is  presented 
in  the  same  style  as  used  in  the  author's  book  on 
Hitler  and  Mussolini. 


MUSSOLINI  AND  THE 
FASCIST  ERA 


Desmond  Gregory 


MacMillan  of  Canada, 
Toronto. 


$1.15 


Comments:  A  collection  of  original  source  material  dealing  with 
Mussolini's  rise  to  power  and  his  actions  once  in 
power. 


24, 


TITLE 

THE  EPIC  OF 
MODERN  M\N 


AUTHOR 


L.S.Stavrianos 


PUBLISHER 


Prentice-Hall 


DATE 


PRICE 


$4.95 


Comments:   A  collection  of  source  materials  dealing  v;ith 
events  throughout  history.   The  author  has 
provided  readings  dealing  with  both  V/estern  and 
Non-Western  societies .   The  time  period  covered 
is  v/ell  beyond  the  scope  of  Social  Studies  30, 
but  the  book  has  many  articles  of  value  for  the 
new  course. 


TODAY'S  WORLD 


Science  Research 
Associates  (Canada) 


$1.95 


Comments:   This  booklet  attempts  to  provide  background 

material  for  a  study  of  current  affairs.   Maps, 
charts,  and  diagrams  present  information  about 
various  countries  and  areas.  There  is  also 
space  available  where  the  student  can  add  contemporary 
newspaper  clippings  or  other  articles.   The  booklet 
is  to  be  periodically  revised  to  keep  it  u;  to  date. 


MAP  HISTORY  OF 
THE  MODEPxN  WORLD 


Brian  Catchpole 


Bellhaven  House 


$2.75 


LOOKING  INTO 
HISTORY 


Comments:  This  is  another  collection  of  maps  which  traces 
the  history  of  the  20th.  Century.  This  atlas 
contains  more  descriptive  material  for  each 
map  than  the  one  put  out  by  Ryerson  Press. 


Massialas  ^  Zevin 
MASSIAL 


W.J.Gage  Ltd. , 
Scarborough,  Ont 


$1.40 


Comments:  This  booklet  tries  to  get  the  student  to 

examine  history  the  way  a  historian  would.  The 

exercises  develop  skills  of  determining 

reliability,  dating,  and  interpreting. 

A  separate  teacher's  manual  is  available  and  necessary, 


FASCISM  IN 
ITALY 


E.  Wiskemann 


MacMillan  of  Canada 


Comments:  This  paperback  concentrates  on  Mussolini's 

achievements  after  he  came  to  power,  and  the 
influence  his  movement  had  on  other  European 
countries. 


12.95 


25, 


TITLE 

WORLD  SINCE 
1914 


AUTHOR 


Landman  ^  Wender 


PUBLISHER 

College  Outline 
Series . 


DATE 


PRICE 


S2.50 


Comments:  A  good  factual  summary  of  the  major  historical 
developments  from  1914  -  1963.   No  attempt  has 
been  made  to  write  this  book  to  captivate  the 
reader;   it  simply  presents  the  facts. 


THE  NAZI  YEARS 


J.  Remak  Prentice-Hall  $2.45 

Comments:  A  collection  of  source  materials  which  attempts 
to  describe  Nazi  Germany  as  it  developed 
under  Hitler.   Areas  examined  include  Propoganda, 
the  Churches,  Eugenics,  and  the  Jews.   Good 
documentary  material. 


MODERN  PERSPECTIVES   Trueman,  et.al, 


Ryerson  Press, 
Toronto. 


4)5  .  25 


4» 


Comments:   This  is  a  survey  book  dealing  with  the  history 
of  the  Western  world  from  1600  to  the  present 
time.   The  book  has  probably  been  written  for  a 
high -school  course  somewhere  in  Canada  and 
therefore  the  narrative  style  would  be  easy  to 
grasp  by  the  majority  of  students  in  Social 
Studies  30.   At  the  back  of  the  book  is  a 
collection  of  readings  dealing  with  some  of  the 
topics  covered  in  the  book.   There  is  also  a 
student's  guide  ($1.10)  and  a  teacher's  manual 
(50<^)  available  for  this  book,  although  neither 
are  really  vital  or  necessary  for  the  imaginative 
teacher. 


ON  THE  PREVENTION  OF  John  Strachey       MacMillan  Co.  of  Canada.  1967 
WAR 

Comments:  Studies  the  issues  of  balance,  disarmament, 
intentions  and  survival  among  the  powers . 


$3.75 


THE  EVOLUTION  OF    Evan  Luard  (Ed.) 
INTERPmTIONAL  ORGA?>!IZATION. 


Burns  ^  MacEachern  Ltd. 
Don  Mills,  Ont. 


1966 


$3.25 


Comments:  Takes  a  look  at  the  League  of  Nations,  the  U.N. , 
I.M.F.  and  the  World  Bank  and  others. 


INTERNATIONAL  ORGAN- 
IZATION 


John  Chadwick 


Methuen  Publications,    1969 
145,  Adelaide  St.W. , 
Toronto. 1 . 


Comments:   Brief  description  of  the  existing  international 
organizations. 


26. 

TITLE 

THE  COLD  WAR 


AUTHOR  PUBLISHER  DATE 

Norman  Graebner       D.C. Heath,  Canada,       1963 

Suite  1408,  100 
Adelaide  St.W. , 
Toronto. 1.  Ont. 

Comments :   Series  of  readings  exploring  the  origin 

and  characteristics  of  the  Cold  War.  For 
better  students. 


PRICE 


Teachers '  References  -  Conflict  and  Co-operation 

Thos .  Nelson  ^  Sons. 


A  SURVEY  OF 

EUROPEAN 

CIVILIZATION 


M<   AGE  OF 
CONTROVERSY 


Ferguson  d, 
Bruun 


$6.90 


Comments:   An  excellent  reference  book  for  the  unity  on 
20th.  Century  conflict  and  co-operation.   The 
book  begins  its  examination  in  1815  and  continues 
up  to  1967. 


Wright  ^  Mejia 


Bums  ?j   McEachern  Ltd, 
Don  Mills,  Ontario. 


$3.55 


Comments:   A  collection  of  reading  dealing  with  historical 
questions  of  the  20th  Century.   The  topics  are 
very  relevant  for  the  Social  Studies  50  course, 
although  some  of  them  are  written  in  a  style 
which  might  be  difficult  for  many  high  school 
students.   Good  teacher  reference. 


THE  HARD  AND 
BITTER  PEACE 


G.F.Hudson, 


Comjnents 


Burns   ^  McEachern. 
Don  Mills,   Ontario, 


$3.25 


A  survey  of  the  major  political  happenings 
since  1945.   The  book  has  possibly  been 
written  for  a  university  course  in  political 
affairs  and  therefore  its  use  may  be  limited 
in  many  classrooms.   It  would  be  a  good  teachers' 
reference. 


AUDIO         VISUAL         HE  SOURCES 
FOR         P  R  0  P  0.  S  E  D 
SOCIAL         STUDIES         30         COURSE 


Attention-      Pilot  Teachers,    1970 


UNIT  I':        Political  and  Econordc  Systems 
UNIT  II:     Conflict  and  Co-operation 


KEY 

Met.  Life  -------  Metropolitan  Life 

NFB   National  Film  Board 

YAF   __---_---  Young  America  Films 

2BF ___  Encjcj.opaedia  Britannica  Films 

NYT   _-_-_----  Nevr  York  Times 

J.  Handy Jam  Handy  Company 

McG-H  ----  -  McGraw-Hill  Company  of  Canada  Ltd. 

EGH Eye  Gate  House 

CG  ----------  Common  Ground 

FOM   ---------  Film  of  the  Month 

PSP   ___.-_._---  Popular  Science  Publishing 

SVIi: Society  for  Visual  Education 

Life __- Life  Filmstrips 


UNIT  I:     PolitJxal^and^Ec^^^ 

l6nim  Filiiis 

China:  ^  Century  of^  Revo liit ion  (series) 

T  2106    Search  for  National  Unity  (1800  -  192?) 

T  2107    Civil  l.^ar  and  Invasion  (1927  -  1941) 

T  210S    Rise  of  Comiminist  Power  (1941  -  1965) 

T  1403    China  Under  Communism  (a  foreign  correspondent 

travels  in  Red  China ;,  1958) 
TK  1743    Russia  in  Europe  (geography  and  brief  explanation 
of  the  one  party  system) 
USSR  -  Geography  and  Peoples 
USSR  -  Pioneer  Family  of  Bratsk 
USSR  -  Family  of  Tashkent 
Of;"ic.  o;:  ■'■.]i  .  "rl:::.:  Tiiuirb-  r  -  Part  1 
Office  of  the  Prime  Minister  -  Part  2 
Office  of  the  Prime  HirAster  -  Part  3 
A  Citizen  Makes  a  Decision  (voting) 
Citizen  Varek  (petition) 

Pressure  Groups  (influence  on  government  decision- 
making -  U.S.A.) 
Legislative  Profiles  (Alberta  legislature  - 
function,  operation  and  personalities; 
The  liayoT   (U,S,A.)   (San  Leandro,  Calif.  -  his 
role  in  planning  and  decision-making) 
TK  21/1-0    I  Westminster,  the  Queen  (opening  of  Parliament 
at  IJestrnd-nster) 

C_oloni_a_lism 

TK  1641    The  Commonwealth 

The  Commonvrealth  (series) 

PorVralt  of  a  Family 

Four  Centuries  of  Grox/ing  Pains 

Crisis  in  Asia 

Can  It  Hold  Together? 

The  Invisible  Keystone 

Colonialism  -  Ogre  or  Angel? 

They  Called  It  IHiite  Man's  Burden 

Storm  Clouds  over  the  Colonies 

Black  and  \Ih±te   in  Africa 

The  Colonies  Look  Ahead 

Road  to  Independence 


TK 

2359 

TK  235s 

TK  2357 

T 

2191 

m 
.L 

2192 

T 

2193 

T 

1Z,.04 

T 

10/1-9 

T 

1333 

T 

2447 

TK  2100 

T 

1291 

T 

1292 

T 

1293 

T 

1294 

1 

1295 

T 

1297 

T 

1298 

T 

1299 

T 

1300 

T 

1301 

T 

1302 
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I^jbistrips 

Development  of  Government  in  Britain     (CG) 

*59y®£r?^'2^1^  ill^A"^^^:   (series)    (WB) 

You  and  Your  Government 
Parties  and  Elections 
Provincial  Government 
Federal  Government 
Parliamentary  Government 
Local  Government 

Governments  of  the  liforld  (CG) 

Hovj-  to  Conduct  a  Meeting  Using  Parliamentary 

Procedure  -  Basic  Skills 
A  Visit  to  the  Canadian  Houses  of  Parliament  (NFB) 

Communism;  VJhat  You_  SJiquld  I^ow  About  It_ J:nd__lftTij  ( s erie s J 

VJhat  Communism  Is  (lIcG-H) 

History  of  Comrriunism  (Marx  to  Lenin) 
History  of  Communism  (Stalin  to  Kruschev) 
Communism  as  Practiced  in  USSR 
Communism  as  Practiced  in  Europe 
Communist  Expansion  in  Asia 
Meeting  the  Challenge  of  Communism 

The  Story  of  Banking  in  Canada  (Canadian  Bankers' 

Association  -  free) 
The  Presidential  Sweepstakes  (US) 
The  U.S.  Economy 


Midio_Tajpes 

26 
26 

T2 
Tib 

26 

29 

T2b 
Tl 

27 

Tl 

82 

Tl 

House  of  Lords  (traditions  and  functions) 

Hov;  a  Bill  Becomes  Law  (procedures  in  passing  e. 
bill) 

Party  Systems  in  Britain 

British  House  of  Commons  (customs  and  traditions 
-  compared  v/ith  Canadian  Parliament) 

Constitutional  Monarchy  (its  meaning  -  power  of  the 
monarch  -  advantages  and  disadvantages) 

Mother  of  Parliaments  (compared  mth  U.S. 
government ) 

Inside  the  British  Parliament  (a  discussion  by 
authoritive  speakers  on  the  British  parlia- 
mentary system) 
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UNIT  II  t  Conf lict_  and  Co-operation 
l6mni  Films 

Inter nati_ona2  Conflict 

T  2111    Assassination  at  Sarajevo  (immediate  causes  of 

IJorld  War  I)   • 
T  2198    Background  to  Berlin  (Cold  ^ar  -  Berlin  Airlift) 
T  1526    Charlemagne  and  His  Empire  (power  struggle) 
TK  1484    Fcud'l  Str.t..r:  to  Urdfication  (Germany) 
T  12o/^    Germany  -  Key  to  Europe  (post  ^'I\J   II  tensions) 
T  Uai         The  Vikings  (life  and' conquests) 
T  1774    Revolts  and  Reforms  in  Europe  (ISI5  -  1848) 

(struggle  for  more  democratic  government) 
T  1852    World  War  II  -  Total  War  (cruelty  and  hardship  to 

civilians  -  technology  expands  the  war  beyond 

the  fighting  front) 
T  I8I9    World  X'ar  II  -  Background  and  Causes  (problems 

resulting  from  Versailles  Treaty  -  weakness 

of  League  of  Nations) 
T  2112    Doomed  Dynasties  of  Europe  (monarchies  in 

Germany,  Russia  and  Austria  disa'opear  after 

World  Vfar  I) 
TK  2440    News  Year-end er  (summary  of  events  of  1969) 
TK  2053    Texas  and  the  Mexican  War  (causes,  outcomes  and 

campaigns ) 

China:   Century  of  Revolution  (series) 

T  2106    Search  for  National  Unity  (I8OO  -  1927) 

(divisions  -  foreign  enclaves  -  Dowager 

Empress  -  Boxer  Rebellion) 
T  2107    Civil  War  and  Invasion  (1927  -  41)  (struggle 

between  Kuomintang  and  Communists,  and 

Japanese  Invasion  193^  -  37) 
T  2108    Rise  of  Communist  Power  (1941  -  67)  (Mao  Tse 

Tung's  theory  of  partisan  warfare  -  points 

out  the  vrealcness  of  military  solutions  to 

political  problems) 

C_anada  Betv/een  Two  "j'ars  (series) 

T  L^..25    Good  Bright  Days  (1919-27)  (post  v;ar  prosperity) 
T  1426    Sunshine  and  Eclipse  (1927-34) (economic  depression) 
T  1427    Ti-dlight  of  an  Era  (1934-39)  (abduction  of 

Edward  VIII  -  Rise  of  Hitler) 
T  1633    Canada  Between  Two  Wars  (Revised)   (Canada  on 

the  road  to  nationhood) 
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Canada  Bet^\reeri  T>ra  Jiars  _ippnt'c\)_ 

T     1517         Canada  in  ^-.^orld  War  I   (basic  causes  of  a3-l  wars) 
T     i960         1/ar  of  1(12  -  A  Question  of  Identity  (divided 

loyalties ) 
T     1283         V/olfe  and  ilontcalm  (Battle  01  the  Plains  of 

Abraliam) 

Filmstrrps 

Great_EgisjDdes_in  British  .Historj  (series)  EBF 

Norman  Conquest  to  Industrial  Revolution 
(6  films trips) 


Repression  and  Reform  (1815  -  I865)  U.  K.  (CG) 


Tapes 


110  T2b    Belgium  -  Battle  of  the  Izer  1914 
113  Tl     Belgiim  Revolution  of  1830 

67  T2b    General  Wolfe  (capture  of  Quebec) 
113  T2     Battle  of  Austerlitz  1805  (Napoleon's  greatest 
victory) 

16mm  Films 

International  ponfJicts  and  Tensions 

T  1442    The  Demi-god  -  Louis  Joseph  Papineau  (rebellion 

in  Lovrer  Canada) 
A  Friend  to  liLs  Country  -  I-filliam  Lyon  MacKenzie 

(rebellion  in  Upper  Canada) 
A  Matter  of  Principle  -  Robert  Baldvdn 

(struggle  for  responsible  government  in 

Upper  Canada  1857) 
Lord  Durham  (foundations  for  the  BNA  Act) 
Absolutism  and  Civil  VJar  (Tudors  vs.  Cromx-rell) 
Restoration  and  Glorious  Revolution 

(establishing  the  ascenancy  of  Parliament) 
Nineteenth  Century  Reforms  (the  three  great 

reform  bills) 
Civil  Rights  -  the  North  (US -A.)  (racial  problems) 
Freedom  to  Speak  (minorities  and  dissent) 


Communism  -  the  Quest  for  Povrer   (NIT) 
Uneasy  Comrades  (China  and  USSR)   (NYT) 
Latin  America  -  the  quickening  of  Social 
Revolution  (NYT) 


T 

1443 

T 

1444 

T 

14/^5 

T 

1481 

T 

1482 

T 

1483 

T 

2334 

TK 

2099 

KLliastr 

_ips_ 
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Filnistrips  (cont  'dj. 


History  of  Dissent  (USA) 

Repression  and  Reform  -  UK  (1815-65)   (CG) 

The  Problems  of  the  Cities  (NYT) 

Economic  and  Social  Upheaval  in  Brazil  (NTT) 


Tapes 


38  T2  Kiel   (Metis  leader) 

146  Tl  Great  Soul  in  Beggar's  Garb   (Ghandi  and  civil 

disobedience) 
112  Tib         Battle  of  Dannoura  1185   (Japan  -  struggle 

betxrcen  aristocracy  anc"   the  Sarmirai) 

l6njiii_  FiliEs 

Inte_r national  Co-o_peration 

-)(-         Mekong  (SE.\TO  aid  to  Indo-China) 

TK  2345    Juggernaut  (Canada  gives  technical  assistance  to 

India  under  Colombo  Plan) 
TK  2153    Columbo  Plan 
-;(-         Auroral  Rocket  (Canada  and  USA  co-operate  in 

defense  research) 
T  ].171    Workshop  for  Peace  (UIl) 
-;:-         USA  and  Canada  -  A  Cultural  Region 
TK  1350    Assignment  Children  (UIJICEF) 

-X-  Available  from  A\/SB  about  October  1970.  Order  by  name. 

U^ted  Nations^  S_erie£  "- 

Tlio  Charter 

Economic  and  Social  Council 

General  Assembly 

Security?-  Council 

rood  for  Thought  (UNICEF) 

Films  trips 

United^  Nations_ 

Let  There  Be  Life  (l^JHO  and  UNICEF)   (iffB) 
International  Court  of  Justice   (tIFB) 
International  Trusteeship  Council  (NFB) 
The  Security  Council  (NFB) 
General  Assembly  Meets  (NFB) 
For  the  Children  (UNICEF)   (LTB) 
Uestcrn  Europe's  New  Look  (economic  \inion  and 
NATO)   6tYT) 


Films 


Pa^c  6 


T     1962         Anti(^oni:;h   (co-operation  in  the  MaritimcG) 

TK  20'-".  People  at  Dipper   (Irioio.n  Co-op) 

TK  2204         To  Build  a  Bettor  City  (co-operation  betvreen 

fedcra]    and  provincial  [';overnments  in 

urban  renevml) 
TK  20cL:         Northern  Fir.herraan  (Indians  -  fresh  v;ator 

fishing  and  co-op) 
TK  1749         Trail  Ridu   (co-operation  between  Indians  &  T/hitos) 
T     Il6/|.         Kin^^'s  X     (history  and  gro^vth  of  credit  unions) 
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